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Peer Involvement Objectives

The trainee will . ..
identify components of peer interactions.

design training for nondisabled peers in
tutoring techniques.

design cooperative learning lessons that
include students with diverse learning abilities. ‘
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Peer involvementis...

the planned participation of students with
out disabilities in the instructional and
social life of peers with diverse learning

abilities.
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Informal Assessment Procedures

Interviews

' Questionnaires

Direct observations

1y
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Questionnaires

Forced choice

Open ended

13
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Direct Observations

Event recording

Duration recording

Narrative recording

14
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Event Recording
Student: David
Observer: M. Smith
Behavior Observed: rumber of peer interactions in computer class

B Time
A Date Start Stop Occurrences Total
S Toz F5 530 R 5
E o3| &35 330 7 3
7" 215 £30 2/ £
® | x5
E X occurrences 4.6 min.

ZO~HzZm< R m~Z -

. . 15
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Duration Recording

Student: Devid
Observer: M, Smithi

Behavior Observed: mumber # mutes g( nteractions in computer

class
B Time Length of
A Date Start Stop Occurrence Comments
S Tz L5 &7 2. winted computer
E 820 823 3 min.
|
N ——
E X Length accurrences 2 Amin
|
N
T
E
R
A"
E
N
T
|
O
N
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Design an Assessment Tool

Directions: Using the Problem Solving form provided and the narrative descrip-
tion of peers, Appendix D, design an assessment tool that will help a teacher or
team determine the instructional needs of potential peer tutors. An example is
provided in Appendix E.

1. The Problem/Puvrpose: Write the problem in general terms.

2. Analyze/Clarify the Problem. Rewrite the problem in the form of a question

3. Explore Alternatives: Brainstorm minutes
1. 5 Consensus
Forming

2. 6. (indicate by #)

1.
. 7
3 2.
4. 8. 3.

4. Select a Strategy: Briefly describe the plan of action.

19
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Activity #1 continued...

5. Clarify the Strategy: Describe each aspect of the plan.

What:
Strategy to Person Begin/End
be Taken Responsible Dates Where

6. Implement the Strategy: Report outcome of plan.
Next meeting: (date)

(time)
‘ Comments:
7. Evaluate the Outcomes: Describe each aspect of data collection.
What:
Data to Person How
be Taken Responsible Often Where

' gW)
<
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Peer tutoring is...

one to one instruction on a particular topic or

assignment by a classmate or fellow student.

13
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Peer Tutoring Arrangements

Class wide same age tutors

‘ Cross age tutoring

Peers with disabilities as tutors

® z
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Peer Tutor Guidelines

Compliance
Regular attendance
Age appropriate interests
Positive history

Willing to participate

Source: Adapted from Strain, P.5., & Odom, S.L. (1986). Peer social initiations: Effective intervention
for social skills development of exceptional children. Exceptional Children, 52, 543-551. ‘
16
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Peer Tutor Training Model

Model tutoring
Guided practice
Supervised practice
Training

Evaluation

Peer Involvement Trainee Workbook
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Peer Tutor Script

Materials:

Session Length Location

Tutor Script:

Reinforcement:

Correction Procdure:

Evaluation Procedure:

Time Begin/End
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Structuring Learning Opportunities

Cooperative learning

® Individualized learning

Competitive learning

Peer Involvement Trainee Workbook
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Cooperative learning is. ..

an instructional strategy where students work in
small, mixed ability groups and are responsible
for their groupmates' learning as well as their

own.

0 @
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Designing Cooperative Learning Groups

Record group lesson goal
Choose students for group membership
Assign roles
Record individual goals
Determine materials needed
Target interpersonal goals
Collect and analyze data

Comment and make recommendations

28
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g

Interview Format

Purpose: To determine why Joannie isn’tincluded in recess activities

T

!

!

with Suzie, Kate, and Meagan.

Suzie, I've noticed that you play with Kate and Meagan everyday
at recess. Do you enjoy playing with them?

Yes. We have fun together. We also play together afterschool cause
we live on the same street. |

Joannie also lives on your street. Do you play with her when you
are at home?

No, we don’t. We don’t play with her here or at home.

Is there a reason you don’t play with her?

We don't like her.

What don't you like about her?

A bunch of things. Kate and Meagan don’t like her either.

Is it because she has trouble playing some of the games you like to
play?

No, we all don't always play the games right.

Is it because she has trouble telling you in words what she is
thinking? '

No, we usually can figure out what she wants us to know.
0.K., then tell me exactly why you don't like her.

Because she always brings her little sister with her.
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46




Appendix B

Older

Younger
Students

Forced Clioice Questionnaire

1. How well is (student's name) liked and accepted by
other students?

1 2 3 4 5
very  unpopular unknown popular very
unpopular popular

2. Would you like to meet (student's name)?
Yes_ No___

Picture

1. Do children like (read by the teacher)?

Yes No

I would like to (play, eat lunch, go to a party) with
(student's name). (Read by teacher).

*
LA
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Open-Ended Questionnaire

Older 1. Being around (student's name) makes me feel

2. When I see (student's name) I usually

[ay

Younger

et

When I see (student's name) on the playground, I want

to

Sitting next to (student's name) make me

4 5 Peer Involvement Trainee Workbook
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Narrative Descriptions of Peers

The following are brief descriptions of five students being considered
for peer involvement training.

Mary

John

Fred

Larry

Jane

(the teacher's pet): is 11 years old and is currently in the 6th
grade. She is interested in sports and plays on the school
basketball and softball teams. She also plays the piano. Sheis
an above average student academically. She loves to read. She
is sometimes described as the "teacher's pet" because she is
always doing things for the teacher.

(the quiet, artistic type): is 12 years old and is currently in the 6th
grade. He is the president of the Art Club. He enjoys drawing
and sculpture. He make average grades in academic subjects.

John's best friend is Fred. John's youngest brother has Down
Syndrome.

(the computer wizard): is 12 years old and is currently in the 6th
grade. He spends part of every other day participating in the
gifted program. Fred is a "straight A" student. He has his own
computer at home and enjoys "cruising the information high-
way." He has been teaching John how to use a new computer
drawing program.

(the class clown): is 11 years old and is currently in the 6th grade.
Larry is a very bright young man, however, his grades are
inconsistent. He loves to participate in class discussions and
seems to always have some information or comments to contrib-
ute. He likes to make the class laugh, but sometimes this gets
Larry into trouble with his teacher.

(the most popular girl in class): is 12 years old and is currently
in the 6th grade. Jane is well liked by the class. Her academic
grades are A's and B's. She makes friends easily, and as a result,
has a lot of friends. When students in the class have problems,
they usually confide in Jane.

Peer Involvement Trainee Workbook 4 9
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Design an Assessment Tool

1. The Problem/Purpose: Write the problem in general terms.

prepare students to be peer tutors
2. Analyze/Clarify the Problem. Rewrite the problem in the form of a question
How to determine the instructional needs of potential peer tutors in terms
of social and academic involvement with students with disverse learning
abilities
3. Explore Alternatives: Brainstorm ( 10m7is ) minutes
. 1. Interview students 5 Consensus
Forming
2. AsK for teacher input 6. (indicate by #)
1. #1
3. Observe student behavior 7 2. #3
, , 3. #4
4, Questionnaire 8.

4. Select a Strategy: Briefly describe the plan of action.

Teacher with interview potential peer tutors.

Peer Involvement Trainee Workbook
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5. Clarify the Strategy: Describe each aspect of the plan.

What:
Strategy to Person Begin/End
— be Taken Mihla Dates Where
1. Determine questions classroom teacher  9/7/94
to be asked (planning period)

2. Get parent permission paraprofessional  9/8/94 send m

3. Set up interview schedule paraprofessional  9/12/94 i classroom
4. Conduct interviews classroom teacher  as schedules  in

9/15-9/20 louny
6. Implement the Strategy: Report outcome of plan.
Next Meeting: _9/30/94 (date), _10:40  (time), teacher's bunge (place)

To be completed at meeting

7. Evaluate the Outcomes: Describe each aspect of data collection.

What:

Data to Person How

be Taken Responsible Often Where
Interview classroom teacher  pretest (date) teacher's
Mary, Larry, scheduled lounge
Jofin, Jane, and posttest (date)
Fred two weeks

later

36
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PEER TUTOR SCRIPT
Performance: Keeping a running total of the dollar amount of grocery items
using the "dollar up" method
Materials:  two calculators
data collection form
pencil

Session Length: 10 minutes Location: grocery store Time/Begin/End: 10:00 to 10:10

Tutor Script: “This (grocery item) cost $1.45. The next dollar value of $1.45 is $2.00. “

“Now I want you to say it with me.”

*The student and the tutor should say, “the next dollar value of $1.45 is $2.00.”

“What is the next dollar value of $1.45?"

*The student responds with, “$2.00”. “Yes the next dollar value is $2.00.”

“Now I'm going push the 2 button on my calculator. I want you to push the 2
button with me.”

*David should push the 2 button on the calculator.

“Now I want you to push the 2 button on your calculator.”

e *The student should push the 2 button on his calculator. Say to David, “Good.”

“Now I’'m going to push the plus sign button on my calculator. Push the plus
sign button with me.

*David should push the plus button with the tutor. Look at David and say,
“That's right, you pushed the plus sign button on the calculator.”

“What do you need to do next?”

*The students responds, “Push the plus button.”

*The student pushes the plus button on his calculator.

Continue the sequence with the next item.

If the student fails to repeat after the model, repeat the question.

If the student provides an incorrect response on the second trial move to the next
item.

Reinforcement: Praise David each time he responds correctly response,
saying, “Good job David.”

Correction procedure: " When the David is off task (for more than 30 seconds)

redirect him back to the task by saying, “David, what do you
need to do next?"

‘ Evaluation procedure:  Tally the number of correct and incorrect responses
36
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Pretest

Directions: Circle T if the answer is true or F if the answer is false.

1.

10.

T F When selecting a student for training as a peer tutor, the first priority to
considered is that the candidate has no prior history with target student.

T F If students with diverse learning abilities are in the same classroom as
nondisabled students, friendships will develop naturally.

T F Questionnaires are not useful tools in assessing nondisabled peers
attitudes and knowledge of their peers with diverse learning abilities.

T F Students who receive instruction from peer tutors show significant
academic gains, enhanced self-esteem, and develop positive social skills.

T F Any nondisabled student is potentially a good choice for becoming a
tutor to a peer with diverse learning abilitities.

T F Students who are to become peer tutors need adequate training before
embarking on a peer tutoring program.

T F Teachers should use every available opportunity to engage students in
competitive learning situations.

T F Students who work together in cooperative learning groups should work
independently of each other if group goals are to be achieved.

T F. One of the elements of cooperative learning is positive interdependence.

T F Direct observation is the most useful method of assessing students’
attitudes.

63
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The Purpose of this Series
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students with diverse learning abilities in their neighborhood schools,
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1.0 Overview

1.1 jectiv
T#1 Peer Involvement Objectives
- Page 1 - Trainee workbook

Q1 The trainee will . . .

identify the levels of peer instruc-
tion leading to peer acceptance.

use appropriate peer training
models todesign training for non-
disabled peers in tutoring
techniques.

design cooperative learning toin-
cludestudents withdiverse learn

ing abilities.
1.2 Pretest

Optional - See Pre/posttest Section

/

T#
Peer Involvement Objectives

The trainee will .. .

identify the levels of peer
leading to peer acceptance.

use appropriate peer
training models to design
training for nondisabled
peers in tutoring techniques.

design cooperative lear:
ing to include students with
diverse learning abilities.

=
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4 T2

Peer involvement is ...

the planned participation of
students without disabilities in
the instructional and secial life
of their peers with diverse
learning abilities.

2.0 Planning for Peer Involvement

2.1 initi volvement
i<Wy
eer Involvement is...
ma__Page 2 - Trainee Workbook
Q  Peer involvement is the planried par-
ticipation of students without dis-
abilities in the instructional and so-

cial life of their peers with diverse
learning abilities.

Q  In the past, many students with di-
verse learning abilities were isolated
from their peers in institutions, seg-
regated schools and/or classrooms.

Opportunities to interact for stu-
dents with diverse learning abilities
with students without disabilities,
therefore, were limited.

Q Including students with diverse
learning needs in typical schools has
required educators and parents to
consider how they view the educa-
tion of all students.

Q Onepromising change made by many
inclusive schools is structuring op-
portunities for students with and
without diverse learning abilities to
be involved socially as well as
instructionally.

Q  Before planned participation of stu-
dents without disabilities in the so-
cial and instruction of their peers
with diverse learning abilities can

Peer Involvement Trainer Guidelines
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oceur, knowledge of current interac-
tion patterns should be determined.

QO What target students know (knowl-
edge), believe (attitudes) and how
they act (behaviors) toward stu-
dents’ with diverse learning needs
will determinewhat information and
experiences should be included in a
peer involvement training program.

2.2 Components of Building Involve-

ment

l{ Building a Foundation for
T#3 Acceptance

@ Page 3 - Trainee Workbook

Q Three things to consider when de-
signing systematic involvement of
students with and without diverse
learning abilities include:

Knowledge
Attitudes
Behaviors

Q Knowledge

What students know about indi-
viduals with diverse learning abili-
ties.

Knowledge impacts social and in-
structional interactions.

It is important to provide students
with information that will facilitate
positive interactions.

3

\

( Building a Foundation for Acceptance

P

I Behaviors l
How students
- interact with
individuals with
diverse learning
abilities

abilities

What students
perceive about
individuals with

diverse leamning

Realistic Acceptance of Individual Differences
VIRN LAttitudes J

abilities

know about
individuals with

Knowledge
What students
diverse learning

Peer Involvement Trainer Guidelines
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Students need information to help them
understand howsimilar ALL students
are in feelings, emotions, likes, and
dislikes.

Attitudes

What students believe about indi-
viduals with diverse learning abili-
ties.

The attitudes nondisabled students
have regarding their peers with di-
verse learning abilities will be im-
pacted by what they know.

Care should be taken to examine the
attitudes individual students without
disabilities have towared individual
students with diverse learning abili-
ties.

Information regarding how groups of
individuals feel about other groups of
individuals is not useful in planning
student involvement strategies.

In additicn, how realistic the attitudes
of nondisabled students are may be
directly related to their personal knowl-
edgeof and experiences with their peers
with diverse learning abilitiess.

A student without direct experience
may believe that Jeff, a student with
severe mental retardation, could be
his/her most confidential friend only
later to be disappointed that this friend
could not share confidences.

Peer Involvement Trainer Guidelines
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O3 Behaviors

How students interact with stu-
dents with diverse learning abilities
results from what they know and
what they believe about those stu-
dents.

Student behaviors are actions that
can be overtly observed.

What is observed during student
interactions provides the most use-
ful information.

1t is student behavior, after all, that
the teacher is seeking to change.

Educators can design instruction
and guide experiences for
nondisabled students to reduce real
and perceived differences between
themselves and their peers with di-
verse learning abilities.

To design appropriate instruction,
teachers must have specific informa-
tion about the knowledge, attitudes,
and behavior of students targeted
for instruction.

Useful information, realistic atti-
tudes, and appropriate acquisition
of skills will increase opportunities
for all students to work together to
attain educational goals.
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T# )

Informal Assessment Procedures

Interviews

Questionnaires

Direct Observations

2.3 Collecting Information

1< Py

1 T#4  Informal Assessment Procedure
s | Page 4 - Trainee Workbook

3 In order to obtain an accurate pic-

ture of what students know, feel, and

_do teachers need to plan and collect
information.

Q The following three informal meth-
ods are recommended to provide
teachers with such information:

Interviews
Questionnaires
Direct observations

%#5 The Interview Process

The Interview Process

T#5\

_
131
g1/ 3¢
— '
2l )il &
f— .3.‘3 o8&
—1 §
gl )i !
VAL
g R
DS
H&E

\a-—-»c,.mu,sm Inhooni xanet s aches N A, Ch Mezfiold Pblehug Co

@ Page 5 - Trainee Workbook

Q See Appendix A, for an example of
the interview conducted to deter-
mine why Joannie is not included
in recess activities.

Q Interviews

A form of conversation designed to
obtain specific information.

Interviews are good tools for assess-
ing attitudes.

Q Introduction

If the interviewer does not
know the interviewee (student) well
it is important to establish rapport
with the student.

Peer Involvement Trainer Guidelines
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Rapport is a relationship
marked by harmony,
confromity, accord, or affin-
ity (Websters, 1971).

Rapport is usually established
in an introductory conversa-
tion between the interviewer
and the interviewee.

This interchangeallows time
for the interviewer and
interviewee to become famil-
iar with each other without
interfering with the specific
data collection process.

For example: “We sure have

been getting a lot of rain O
lately. " _

Q Focus

In order to provide order and

focus, the interviewer should
establish the purpose of the
interview

A series of short positively
stated questions will help the
interview remain on focus.

For example: "Susie, as you
know, Joannie (astudent with
severe disabilities) has been a
part of our class for a week
now. 1'd like to ask you how
you would feel playing with
Joannie during recess.”

Peer Involvement Trainer Guidelines
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Q) Probes

The key to the success of the inter-
view is to listen and ask questions.

Probing involves acknowledging the
interviewee’s response and encour-
aging a more complete response to
obtain more specific information.

Foir example: "You said that you
don’t like Joannie. Could you tell me
why you don’t like her?”

Q Conclusion

The interviewer summarizes and
interprets the information obtained

0 to plan instruction.

For example: Susie does not play
with Joannie because she hits and

Ta#6 spits.

The teacher plans instruction to
reduce Joannie's inappropriate be-

Questionnaires havior and teach Susie to deal with
it.
T#6 Questionnaires
Forced choice : =] Page 6 - Trainee Workbook
O Questionnaires
Open ended

Aseries of written questions designed
to gather specific data.

Questions can be forced choice or
open ended.
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Q A "forced choice” questionnaire pro-
vides a number of possible responses
from which to make a choice. Ex-
ample: See Appendix B

Q The open ended format, the respon-
dent must generate a response. Ex-
ample: See Appendix C

Q Questionnaires can also be used to
assess attitudes and knowledge.

Questionnaires can solicit informa-
tion from students of varying ages
and ability levels.

For Students who read the question-
naires can be in written form.

For nonreaders, it can consist of a ‘
picture format with directions given

verbally to the student (Stainback = _

&Stainback, 1985). s

T#7
% Direct Observations :
v Page 7 - Trainee Workbook : Direct Observations

Q Direct Observations

A method that provides a permanent E 4
record of student behavior. ‘ vent recording

Q Thefollowing three observation tech-
niques are useful when the teacher is
interested in learning about the be-
haviors that are occurring.

Duration recording

Event recording Narrative recording
Duration recording
Narrative recording

Peer Involvement Trainer Guidelines
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4 T#8

Event Recording
Student: Zhanad
Observer: M Smis
Behavior Observed:  SsmAer of peer Extenactions is computer clas

7
y,. /&4

b [

mzZ=cmn)®
[
§

R occurTences 46 min

(ZO""’Z”<!’I""|2"

i< P
p T#8 Event Recording
e | Page & - Trainee Workbook

QO Event recording iscounting the num-
ber of times the target behavior oc-
curs in a given amount of time (the
number of peer interactions).

For example: The siudent to be ob-
served is named at the top of the
recording sheet.

“David”

The person who is observing the stu-
dent is indicated as the observer.

"M. Smith”

The behavior that is to be observed is
described.

"The team is interested in how many
peer interactions David has typically
in computer class.

They are collecting baseline data.

M. Smith will use the same form to
continue to collect data after the in-
structional strategy is implemented”

The date and time period that the
observations occur are recorded

“10/1/9-.from 8:15 to 8:30 a.m.”

Next, number of times (occurrences)
the behavior is observed are indi-
cated by tally marks and totaled in
the last column.
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Forexample: "David averaged about  /~ '

4 peer interations in the morning
computer class.

Duration Recording
Student: Deoid”

Observer: I Swith
% Duration Recording Behavior Observed: ‘:ﬁ"f mixutes of Leteractions in computer
Page 9 - Trainee Workbook

g
¥

Start Stop Occurrence Commants

Q Duration recording ismeasuring the
length of time the target behavior
last during a specified amount of
time.

3

E

X Longth 2 Sauin

Forexample: Withduration data the
observer is concerned with how long
a behavior lasts during a specified
amount of time.

The same basic information is listed
here as above (student’s name, ob-

server, “ehavior to be observed, and
the date).

KZO"-IZH'<=”H-IZ" mz-=rmwnpn

\

For example: "This time M. Smith TH0

is interested in how long an average
peer interaction occured during the
morining computer class”.

Afte
. S, mid , °I's helpisg

Alex s greup mew. Ask your

Mo, 9. tarmed toward Devid's

growp wonitor for mlp-.
grow.

The exact time the observer starts
collecting data and the exact time
data collection ends is recorded.

Me. 8. tarnad to AsmaT
il e qumetion.
. 8 mid, ask yosr maitor

The length of occurrence is then cal-
culated. David’s peer interaction
during the morning computer class
was 2.5 minutes A spaceis provided
for anecdotal comments

I#10 Narative Recording
Page 10 - Trainee Workbook

D retarmed ta Lo grewp.
m did not iateoact wi kb
praturred te the growp.
¢i4 ot interact with tim
woulter.

the gtowp weitar.
Doet wp axt wlind to

Narrative Recording
Obmerver: 2 Subk
anil asdwd » quartion.

[ I e )

Bafore
Dwas quiatly eittisg

Dt stoas/
s
other stadwat with
8 cougutar pregram,
&6
&7
*s

2t the comgmter table

we. $ wmlimd teants
R2Z1 Davidsgroep (he ws

tinished with Alex's
a2 Gew)-

with kie growp.

we. 8 ws Wlping

~

J
11‘

{

\
&
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Design an Assessment Tool

Directions: Using the Problem Solving form provided and the narrative descrip-
Uon of peers, Appendix D, design an atsesoament tool that will help & teacher or
team ¢ ine the Honal needs of p t pees tutors. Anexamplels
provided in Appendix E.

1. The ProblemvPurpose: Wrile She problem in grneral ferme.

1 Analyse/Clacify the Probiem  Remwvite the problem in the form of a question

3. Explore Alternativess Dewisstorm ____ swinsies
1 s Coneersus
Forming
2 s Undicote by 8}
1
3 7 2
¢ . *

¢ Select s Sirstegy:  Briefly describe the plam of activa.

Q  Narrative recording is a written de-
scription of an event.

For example: The example that fol-
lows is a written description of an
event that occured during the morn-
ing computer class.

Narrative recording requires the ob-
server to make a written anecdotal
record of the behavior as it occurs.

This involves writing down a chro-
nological listing of events that hap-
pen before, during, and after the be-
havior.

2.4 Design an Assessment

Design an Assessment Tool

éﬂw Page 11-12 - Trainee Workbook

Q  Using the problem solving form: pro-
vided and the Narrative Description
of Peers (Appendix D), design an
assessment tool that will help a
teacher or team determine the in-
structional needs of potential peer
tutors.

An example is provided in Appen-
dix E.

Allow 20-30 minutes for teams to
complete this activity

Teams may share their design with
other groups.
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3.0 Peer Tutors

3.1 Definition of Peer Tutoring
% Peer tutoring is...
= Page 13 - Trainee Workbook

( Peer tutoring is one to one instruc-
| tion on a particular topic or assign-
ment by a classmate or student.

Q There are several different ways that
peer tutoring can be arranged.

3.2 DPeer Tutorine Arrangements

2 Peer Tutoring Arrangements
Page 14 - Trainee Workbook

O Threepeer tutoring systems used in
inclusive classrooms include:

Class wide same age tutors
Cross-age tutors
Peers with disabilities as tutors

Q A class wide same age turtor is a
nondisabled student who is trained
to tutor students (with or without
disabilities) who are from the same

age group.

Q A cross age tutors is typically ar
older students without a disability
who are taught to be tutors of an-
other student (with or without a dis-
ability).

T#11

Peer tutoringis...

one to one instruction on a
particular topic or assignment by
a classmate or student.

e ~\

N _J

4 2

T#12

Peer Tutoring Arrangements

Class wide same age tutors
Cross age tutors

Peers with disabilities as tutors

Peer Involvement Trainer Guidelines
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~ - " Q@ Peerswithdisabilities as tutors are
T#13 ) student(s) with diverse learning
needs trained to tutor other stu-

Trainer Guidelines

Peer Tutor Guidelines dents who may be the same age,
older, or younger than the tutor.
complnee 3.3 Selecting Peer Tutors
Regular attendance #13 Peer Tutor Guidelines
- Page 15 - Trainee Workbook
Age appropriate interests

Q The following guidelines are use-

Positive history ful in selecting peer tutors.

Willing to participate Q  Choosestudents who typically com-
ply with teacher (s) requests.
‘ \:‘mﬁ ;m;mmm&v‘"m') Q Consider the attendance record of
students who are potential peer
tutors.

Students who are always late to
school or who are frequently ab-
sent may not be the best choice for
a peer tutor.

Q Potential peer tutors need to en-
gage in age-appropriate behavior
as they will serve as a role model.

How students with diverse learn-
ing abilities are perceived by others
has much to do with the activities
they perform and the behaviors
they exhibit.

Q Potential tutors should havea posi-
tive or no previous history with

the student.
.
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Q It is also important for potential
tutors to have time and extra effort
to devote to peer tutoring activi-
ties.

This may involve after school time
to receive training and feedback
sessions.

Jd Once the peers have been chosen,
the next step is to train them to be
cutors.

3.4 Peer Tutor Training

T#4  peer Tutor Training Model
e Page 16- Trainee Workbook

Q After potential turtors and their
training needsare identified, train-
ing strategies are designed.

First, the teacher or team needs to
design instructional sequ.nce for
the task to be taught.

It should be broken down into a
series of steps the tutor can follow.

Q It is helpful to script out exactly
what the tutor is to say to the
student.

Q The script is very specific.

Dialogue is written exactly r. the
teacher wishes it to occur.

Any directions that the teacher
wants the tutor to carry out are
included in the script.

See Appendix i for an example.

LSS

—~

T#H14

Peer Tutor Traning Model
Model tutoring
Guided practice

Supervised practice
Training

Evaluation
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Q First a number of questinns need
to be answered in developing the
tutor script.

What materials are needed?
How lorg will the session be?
Where will the tutoringoccur?
How long will the tutoring
session last?

o=

Q Model tutoring

Nex! the teacher models the tutor-
ing process with the trainee.

The initial phase of modeling by
the teacher is important.

1t is during this phase of the train-
ing that the tutor is shown how to
give feedback, deliver error correc-
tion procedures, provide practice
and instruction, and to take data.

d Guided Practice

Next, the peer tutor practices with
the teacher the role of tutor and the
teacher becomes the tutee.

The teacher provides feedback and
clarifies the tutoring procedure to
the tutor.

This is the first opportunity the
peer tutor has for practicing the
tutoring format.

The teacher provides both positive
and negative feedback.

Peer Involvement Trainer (Guidelines

54




Trainer Guidelines Trainee Workbook

Q  Suwervised Practice

The peer tutor practices with a
capable student who role plays the
tutee.The teacher should observe

the session and provides appropri-
ate feedback.

This practice provides additional
experience to the tutor before the
tutoring sessions start with the
targeted student.

Q Training

The peer tutor conducts the first
training session with the target
student.

The teacher should make notes dur-
ing the observation in order to dis-
cuss pertinent information with
the peer tutor during the next phase.

The teacher and peer tutor “de-
brief”.

Feedback is given at this time to
make any necessary corrections to
the instructional sequence.

Questions that pertain to or deal
inappropriate and unexpected be-
havior is also addressed at the
time.

Debriefing should continue to take
place periodically after tutoring ses-
sions to ensure support and con-
structive feedback to the tutor.

7 @
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a A#2 )

Peer Tutor Script
Mat sials:

Session Length Location, Time BeginEnd____

Tudor Script

Reinforcement:

Cortrection Precdure:

Evaluation Procedure:

N\ _J
® .

Q Evaluation
Theteacher schedules observations.

The teacher continues to periodi-
cally observe the tutoring sessions
to determine if the tutor needs to be
retrained or provided with addi-
tional training.

See Appendix F for an example of
a tutor script.

It has some basic information
needed for the tutoring session such
as the materials needed, the session
length, where tutoring will take
place and the time frame for the
tutoring session.

3.5 Design a Peer Tutor Script

7 As2, Peer Tutor Script
=AR2 Page 17 - Trainee Workbook

Q  With team members, choose a task
and design a script for a peer tutor
session for David (see IEP in Ap-
pendix G) or a student your team
is working with.

Q An examyle of a peer tutor script
provided in Appendix F.

O Allow 20-30 minutes for teams to
complete this activity.

J Choose one member of each team
to present their group’s script at
the completion of the activity.
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4.0 Cooperative learning '

4.1 Approaches to Learning

Q  Teachers spend a good deal of time
structuring their classrooms to fa-
cilitate interactions between students
and materials, students and text-
books, and students and curriculum.

The interactions sometimes over-
looked by teachers, however, are the
interactions between students and
other students.

Q A teacher’s structure for student-
to-student interactions impacts on
how students learn to work with
others, how they feel about working
with others, and their self-esteem in

team or group situations.
- )
T#15  Structuring Learning Opportunities . TH5
Yo Page 18 - Trainee Workbook Structuring Learning
Opportunities
Q Three structures to learning fre-
quently used by teachers include:
Cooperative Learning

cooperative learning
individualized learning
competitive learning
Individualized Learning
The appropriate use of each ap-
proach depends on what the teacher
want to accomplish. Competitive Learning

Q Cooperative learning is best used
when the teacher wishes to pro-
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mote positive interdependence
among small, heterogeneous

groups.

Examples include small group
projects or activities.

Q Individualized learning is used to
promote self reliance and indepen-
dent actions.

Examples include activities done
independently such as homework,
and individual projects, presenta-
tions, etc.

When demonstration of individual
accomplishment is important in-
dividual learning strategies are the
best to use.

O Competitivelearning is used when
4 T#16 the attainment of a specific goal is
desired by an individual.

Cooperative learning is. . . Examples of competition include

instructional method where
students work in small, mixed-
ability groups and are responsible
for their groupmates’ learning as
well as their own.

spelling bees, math contests, etc.

Cooperative learning approaches
have become widely recognized in
the literature as an instructional
tool that is beneficial to students
with diverse learning abilities.

42 Definition of C .
Learning

% Cooperative learning is ...
L] Page 19 - Trainee Workbook
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Q Cooperativelearningis an instruc-
tional strategy where students
work in small, mixed ability
groups, and reword are respon-
sible for their groupmates’ learn-
ing as well as their own.

Q Cooperative learning requires
teachers to alter the way they orga-
nize and manage learning oppor-
tunities in their classroom.

J Cooperativelearning is muchmore
than small group work.

Simply allowing students to work
together does not ensure that they
are working cooperatively.

Key to effective learning groups is
systematic planning.

4.3 Designing Cooperative Learn-

E

Designing Cooperative Learning
Groups
Page 20 - Trainee Workbook

T#17

e
Q The following lesson plan struc-

ture is useful in designing effec-

tive cooperative learning groups.

Lesson Plan for Cooperative Learn-
T#18 ing Group

1 Page 21 - Trainee Workbook

Q This is a lesson plan for a coopera-
tive group activity that includes a
student withdiverselearning abili-
ties.

( Ty )

Designing Cooperative Learning Groups

State group lesson goal
Choose students for group membership
Assign role.

State individual goals
Determine material needed
Target interpersonal goals
Collect and analyze data

Comment and make recommendations

_ J .

4 )

T#18

Lesoon dateln):
Individual Goal Date
Comments

Gredex
s’ erpersenal Coals

Lesson Plan for Cooperative Learning Group

Fﬂcpb.ncat
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Lesson Plan for Cooperative Learning Group
achwte & J0% mcremse over pretest spelling score

Date

ladividual Goal
comectly spet] I8 wovds (95% accaracy) Povtart:
covvretly opell 17730 words (K5 accaracy)  Povtest
correctly opeil 199 wavde (95% sccoracy)  Pesteet

Group
1 Moy
2. fonathon

point te 19 wards (%, acceracy)

Comments
WIS this gomp ke working well
085 weod to honge rele

Interpersonal Goals

tabing twras
talking gictly

« srinforcing olt grox  seenbers

Wate shoet
prociti~eper

f

N

~

ow

Geades: __Tth. . Lessondatelsy:__corryThurpdey |

identofied rocsbulery words, students will

achure ¢ 0% mcrewse ocer pretest spelling soore.

Us

Lesson Plan for Cooperative Leaming Group

Croup Lemen Gasl:

0%
"
"y

Individual Goal
cwerrctly opell 17138 wode (6F% acrwacy)  Postert

i
f
;
1
g
1
i

it

Comments
WS- tols gongp ie working well
WY meed bo change reles

Interpersonal Gosls

ahing fures

taliag quictty

« reinfomciog ol growp sacesders

—

Lesson Plan for Cooperative Learn-
% ing Group - Group Lesson Goal
Page 22 - Trainee Workbook
& First, tie subject area, grade level,
dates of the lesson, and the group
lesson goal is recorded.

The goal should bewritten in observ-
able and measurable terms.

It should include behavior, condi-
tions, and group criteria.

Keex in mirid, the overall group goal
is to ensure that every member in the
group has learned.

For example: The subject area is
ianguage arts for the 2nd grade. The
lesson will occur every Thursday.
Using 10 previously identified vo-
cabulary words, students will spell
words achieving a 30% increase over
the pretest spelling score.

Lesson Plan for Cooperative Learn-
§T#20 ing Group - Group Membership
o Page 23 - Trainee Workbook

Q Optional membership includes stu-
dents of high, medium and low task
performanceability, communication
skills, and social interaction skills.

Q Ethnicity, gender and socio economic
level is also considered in determin-
ing the composition of the group.
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Q Typically, effective groups range in
size from two to six members.

QO A maximum of six members main-
tains the element of face-to-face in-
teractions and promotes positive in-
terdependence (meaningful partici-
pation from all members).

Q Rotating teams periodically ensures
that all students work with all other
students in the class.

For example: Mary is an excellent
student and works well with other
students. She likes to help others.

Jonathan is an average student. He ‘
tends to bea little shy but works well
with others after he gets to know

them. a T#nw
Cindy is an A student. She is very J l REEE 1 ;
outgoing and likes to lead. d i i } f } P
", Pl B
Mike isastudentwithdiverselearn- |3 I )
ing needs. Helikes Maryand works  |[§ § ¥ 1 EE k|
well with her. He and Jonathan ||3 | §§3 1 :
sometimes play together. g % EE ity |
R IR U
Lesson Plan for Cooperative 5 3 ! E‘! N g
T#21 Learning Group - Roles | A% ERR
@ Page 24 - Trainee Workbook § \ %
Q Cooperative learning activities are i i
{1] Hitd -
— J

s @
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structured so that the group mem-
bers depend on each other tosuccess-
ful complete the task.

This is referred to as positive inter-
depender.ce ( Thousand & Villa,
1992).

Positiveinterdependence requires all
group members to coordinate their
individual actions to help each other
achieve the group goal as well as
meeting their individual goals.

Some common tasks and relation-
ship roles include facilitator, writer
or recorder, encourager, and reader.

Roles depend on the goals and abili-
ties of the group members and change
as the objectives and outcomes of the
group change and/or evolve.

Changing theroles of the group mem-
bers distributes lzadership responsi-
bilities across members.

For example: The Helper will quiz
Cindy on words, the Reader will
read the words from list, the En-
courage will praise contributions
from the group members, and the
Recorder will take data on # correct
for group members.
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1 TH#22

s | Lesson Plan for Cooperative Learn-
ing Group - Individual Goals/Data
Page 25 - Trainee Workbook

£y
il

Q To ensure that group members are
accountable for their individual
learning and their group outcome,
measurable individual goals need to
be included.

tndividwsl Goal
corvctly spel] 120 wrenide (W% accumecy) Postet o 0%
avrvectiy opeil 1718 words (1% ascoracy)  Povicst = S9%
avevectly opell INIR words (3% acrwcy) -
point to TS werds (BI% acceracy)

Include the behavior, conditions,and
individual criteria that each member
is expected to achieve.

Lesson Plan for Cooperative Leaming Group

ICroup Lesson Goal.
Group

1. Mary

2. Jonathon

b Crady

M. Devid

Materials
N

bata shert
pencitipmper

Q Teachers need to assess each i} 1 :
member’s contribution to the group  \ i, ‘
work and provide feedback to
strengthen individual skills as well
as group outcomes.

vocabulary words with 90% accu-
racy.

Date
Poetest o 8%

Postest » S0%

Cowsments
JOIS/%. this goep 1o werking wel
2012009- meed 19 chrvge rotes

Lesson Plan for Cooperative Learn
ET#ZB

comvctly spril 19720 werds (5% accwecy} Postest » 100%
covretty apell 1929 werds (W% arcwacy) Povtest = 95%

For example: Mary will spell the g
|
!

1111

Q The environment or lesson location
should also be considered.

8 i1,
ing Group - Materials -g B, 6 ]
@ Page 26 - Trainee Workbook K £ § g %
- k £
= % i -
Q Next list the materials and resources g E ; E i i i{
each member of the group will need |G § | g i 3
to meet individual and group goals.  |$ 7 § Eg i i
& E K] .
E t]

IGroup Laveon Ceal:

Q Eavironmental conditions refer to
things such as lighting, noise level, —)

Group
1. Mary
1. Jowatisn
s cmdy
e Dawie

s @
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4 T#24 visual and auditory input, physi-

cal arrangement of the room
ordesks, and the accessibility of
NEEE ;
jiidd materials
. 111
& E E E QO Alternate locations could also be
Eé" X ot “E appropriafe, (i.e., the library, hall-
3 § 43 g 2 g i way, outside).
g i EEEY
5 % il Lesson Plan for Cooperative
g 1RARE i
8 § i Learning Group - Interpersonal
0 T#24 Goals
K : !- Page 27 - Trainee Workbook
A ERRE
§ ' § Q In order to effectively work with
' i § others inagroup, cooperative skills
i 1¥ i 1] i{ L}{% are required.

@
~
\

If students have not acquired these
skills, they must first be taught.

Q  Cooperative skills are social skills
used when working in a group.

Skills typically in elementary
grades are staying with the group,
sharing materials, taking turn, en-
couraging others, and speaking in
quiet voices.

Q  Secondary students may need skill
development in active listening,
giving compliments, paraphrasing,
and resolving conflict without criti-
cizing group members. (Thou-
sand, Villa, & Nevin, 1994).

For example: In this example the
teacher is interested in members of

. the group taking turns, talking
26
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quitely and reinforcing each other.

QO Finally the teacher can record com-
ments that effect the group struc-
ture, task, etc.

For example:
10/15/9---this group is working well
10/20/9---need to change roles

Q  Theteacher can also use this space to
record comments concerning indi
vidual and group goals.

4.4 Lesign a Cooperative Learning
Group

., Design a Cooperative
é) Learning Group
~A#3 . Page 28 - Trainee Workbook

Q  With team members, choose a
task and design a lesson plan a A#3
for a cooperative learning group.

Use your group’s target stu-
dent or the example of David
(see IEP in Appendix G).

Choose the other members of
the group from your class or
use the description of peers in
Appendix D.

Lessony date(s):
Individus! Goal

o _Gesdien:
Interpereonal Coals

Use the Lesson Plan for Ccoopera
tive Learning Groups provided.

Role

Lesson Plan for Cooperative Learning Group

IC rowp Losocn Geel:
IGrowp
o

s
-
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Q  Allow 20-30 minutes for teams
to complete this activity.

Q  Choose one member of each
team to present their groups
lesson plan at the completion of
this activity.

4.5 Post Test

Optional - See Pre/Posttest Section
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